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Abstract

This is a needs assessment of Vietnamese students and their families at Santa Teresa
High School. Questionnaire results are analyzed for a sample of 20 Viétnamese students, and
30 parents.

The purpose of this study was to explore the range of needs of the Vietnamese
students and their families. The researcher focused on the difficulties that the Vietnamese
respondents had with the school system, their concerns with the quality of services they
received, and the expectations the parents and students had of the school system. The results
of this study are intended to be useful for the school system and the Student/Family Center to

assist them in enhancing the services for Vietnamese community.



Introduction

My placement was at the Student/Family Center of Santa Teresa High School, where
I provided individual, family, group counseling and was responsible for several programs in
the school. In the course of my internship I found out that this school had 149 Vietnamese
students out of a total of 2,400. These Vietnamese students comprised a very small
population (6 %) in the school. One Vietnamese student told me during a session _that she
didn’t like this school because she felt so isolated. She stated that it was a “white” school
and she saw all white students. During lunchtime, all the minorities hang around in a small
place together while the white kids were in “upper hill” which was a nickname for a different
part of the school playground. Another time, a Vietnamese student told me, “Why do I have
to learn the Spanish language while I don’t know anything about Vietnamese?” This student
meant that she wanted to take a Vietnamese language course and this school didn’t provide
one. There were several other comments similar to these. As a result of feedback, the Center
wanted me to conduct a needs assessment for the Vietnamese students and their families.

The Student/Family Center served all populations at the school. For the purpose of
this study, the researcher only focused on the Vietnamese students at this school and their
families. The students ranged in age from 14 to 18.

The following research questions were addressed in this study.

1. What difficulties or barriers have Vietnamese students and their families encountered in
the school system?

2. What benefits do Vietnamese students and their families receive?

3. What services do Vietnamese students and their families receive from the school system?

4, What expectations Vietnamese parents have of the school system?
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Literature Review and Theoretical Foundations:

April 1975 marked the end of American military involvement in Vietnam, and at the
same time a new chapter opened in the ongoing saga of immigration to the United States, the
Southeast Asian wave (Vuong, in Rivera & Erlich, 1998). Virtually overnight the United
States admitted over 130,000 refugees, mostly from Vietnam, to these shores (Vuong, in
Rivera & Erlich, 1998). Since 1975, many people from Vietnam have come to the United
States to seek freedom, free education, and opportunities. However, there aren’t many
studies on this specific population even though the rate of this population is increasing so fast
and significantly. After searching some of previous research about Asian, especially the
Vietnamese, there are three recurring themes which are very interesting and important to
consider.

Cultural Conflict:

There are cultural conflicts experienced by second-wave Vietnamese immigrants with
regard to family roles, child raising and social contribution. Since 1975, many people,
mostly rich and well-educated families, escaped Vietnam and came to the United States.
They were the first wave of Vietnamese immigrants. Later during President Johnson’s term,
he admitted a second wave of Vietnamese people into this country because of the poor
economy and retaliation by their communist government. These people came in broken
family units. Tarallo and Smith (1993) did in-depth, ethnographic interviews with second
wave Vietnamese immigrants in Sacramento. Their research revealed that these immigrants
tended to be isolated, not only from the mainstream society, but also from first wave settlers
in their community. In addition, the biggest challenge to adjustment for youth was to

identify and place their own families and to become Vietnamese-American in the larger



J

society. This leads to parents’ concern for and lack of control over their children’s behavior
in the new society (Silka & Tip, 1994).

Zhou (1997) stated that immigrants and their children tend to lack meaningful
connections to their “old” world. They are unlikely to consider a foreign country as a place
to return to, or as a point of reference. They instead are prone to evaluate themselves or to be
evaluated by others by the standards of their new country. This is upsetting for the first
generation because they are very connected to their culture and country and it hurts to see
their children forget their native language, traditions, values, customs, and culture. Southeast
Asian teens felt torn by the discrepancies between their parents’ expectations and those of
mainstream American culture - a culture from which they also felt marginalized (Silka &
Tip, 1994). Zhou (1997) emphasized the importance of immigrant adaptation. While
immigrant children are overrepresented on lists of award-winners or on academic fast tracks,
many others are extremely vulnerable to multiple high-risk behaviors, school failure, street
gangs, and youth crime. Even Asian Americans, the so-called “model minority,” have seen a
steady rise of youth gang memberships. Some of the Asian gang members are from suburban
middle-class families, attend magnet schools, and are exceptionally good students.

Academic Achievement:

Zhou and Bankston (1994) proposed a model of ethnic social relations based on their
study of Vietnamese adolescents in New Orleans. They observed that Vietnamese
adolescents were constantly reminded of their duty to show respect for the elders, to take care
of younger siblings, to work hard, and to make decisions upon approval of parents in the
community where other families practiced similar values. At the same time, these

adolescents received high grades, have definite college plans, and score high on academic



orientation. Zoe and Bankston (1994) found that the bicultural tension did not produce
rebelli[on, but being both Vietnamese and American frequently caused children to achieve
superior levels of performance.

In reality, most Vietnamese people focus on education and they want their children to
get a degree and a good job. As a result, most Vietnamese students achieve a high level of
education. In a study of Bankston (1998), he found that many Vietnamese-American
students who are successful in school are from poor, non-English speaking families. He did
76 unstructured interviews drawn from a sample of Vietnamese high school students of three

high schools located near the Vietnamese community in Eastern New Orleans. His study

- focused on the nature of the people’s social relations, on sibling cooperation and on how

sibling cooperation affected academic performance. The author found that sibling
cooperation appeared to be an important factor in accounting for the academic success of
Vietnamese American students. In addition, Bankston found that in support of seeing family
relations, cooperation among siblings, family structure, and family ties to the ethnic network
were all closely interrelated. Therefore, these results might help to solve the enigma of a
disadvantaged group new to American society, with little financial or human capital, that has
encouraged its young people to achieve academic excellence.

Chong (1999) pursued this research question: “despite the economic and educational
disadvantages of the parent generation, most of whom are poverty stricken, uneducated
refugees with little economic resources or human capital, have many of the Vietnamese
children been academically successful relative to other U.S.-born children of similar
socioeconomic circumstances?” She found that the social system of family or kinship,

religious, organizational, and work ties provided a system of supports and controls that
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ihtegrated its second generation members into a densely knit set of social relations and
facilitated upward mobility by shaping attitudes and behaviors consonant with the
mainstream values.

Asakawa and Csikszentmihalyi (1998) explored the reason for the high academic
achievements of Asian Americans by comparing the quality of experience of Asian and
Caucasian American adolescents. They found that Asian American students feported more
positive experiences relative to Caucasian American adolescents. In particular, the authors
found that Asian family values and practices such as the importance of hard work, respect for
education, and high expectations for achievement, have been identified by investigators as
promoting high educational attainments.

Model Minority:

Over the past several decades, researchers have noted the success of Asian Americans
in both the occupational and educational arenas of society. Indeed, the Asian Americans
have been stereotyped as the model minority. However, Asian Americans are not all the
same. They come from different countries of origins, bringing with them unique beliefs,
practices, religions, and traditions that serve to distinguish them from one another. Yet, these
Asian Americans still are treated as if they had common qualities. Blair & Qian (1998)
stated that not all Asian Americans have achieved success in terms of educational
performance and attainment. Those who immigrated for political reasons typically left in
family units and were usually of the middle- and upper- class ranks of their respective
countries. And among these immigrants, educational attainment is usually high. However,
the other wave of immigrants from Southeast Asia, including the Vietnamese, is composed of

those who fled to escape the poor economies, as well as the possible retaliation against them
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by their government. This second wave was considerably younger and typically arrived in
broken family unit. In term of education, Vietnamese families place a high premium on their
children’s educational achievement. However, the difficulties encountered in this regard are
manifold. Parents may seek to maintain their respef:tive cultural practices to such an extent
that it impedes the children’s participation in certain educational activities. Also, many
parents tend to have less education than some other Asian groups and may lack a cultural
understanding of American norms and a basic proficiency in English, to the extent that they
can’t offer much support to their children in their educational experiences.

Lai, Nagasawa & Lin (1998) also studied Asian Americans’ self-perceptions and
perceptions of various racial groups, exploring whether Asian Americans are a “model
minority”. They found that students, regardless of race or ethnic origin, did not differ
significantly in their motivation to do well in comparison with white Americans. Hence,
educators must be cognizant of the “myth” of the model minority stereotype for Asian
American students. This stereotype has been fostered among the general public and policy
makers. More generally, new immigrants are facing increasing difficulties in their
socioeconomic adaptation in American society.

Theoretical Framework:

The theory known as “Multiple Worlds”, described by Cooper and Denner (1998),
links culture and psychological development within nations. Recent waves of immigration
pose a fresh challenge to the democratic ideals of tolerating diversity while enhancing equal
access to education. Immigrant families have arrived in great numbers, seeking better lives
for their children. Yet despite their dreams, as immigrant youths move through schools, their

numbers shrink, making them expensive social dilemmas rather than economic and social



assets. Vietnamese youths also face similar challenges. The educational anthropologists
Patricia Phelan, Ann Locke Davidson, and Hanh Cao Yu proposed that all youth in diverse
societies are challenged as they attempt to move across their multiple worlds, which are
defined in terms of the cultural knowledge and behavior found within the boundaries of
students’ particular families, peer groups, and schools (cited in Cooper & Denner, 1998).
These anthropologists conducted a study of 54 adolescents, including the Vietnamese. They
found four prototypic patterns of students moving between their worlds. The first pattern is
shown by those that cross border smoothly, with a sense that their parents, friends, and
teachers held compatible goals and expectations for them. However, they were often isolated
from students who were not part of their smoothly connected worlds. A second pattern is
that some adolescents occupied different worlds from their school peers in terms of culture,
social class, ethnicity, or religion but still found crossing between school and home worlds
manageable. They adapted to mainstream while returning to community patterns when with
friends in their neighborhoods. The third group occupied different worlds but found border
crossing difficult. They were able to do well in classrooms where teachers showed personal
interest in them, but they teetered between engagement and withdrawal, whether with family,
school, or friends. And the last group found the borders impenetrable. They found moving
between worlds so difficult that they had become alienated from school, family, or peers.
The key assets were people who also moved across these boundaries, such as parents who
were involved in school or teachers who knew parents and friends, but many students were
let to navigate across their worlds without help.

This Multiple Worlds theory applies to the Vietnamese youth. For the first group,

these Vietnamese students are very successful in school and have goals and expectations for




the future. They get good grades in school and learn how to adapt both the mainstream and
the Vietnamese cultures. At school, they know how to deal with society, while at home, they
practice their own culture. For the second group, some Vietnamese students manage to
practice both cultures, but they have many Vietnamese friends and prefer to stay within the
Vietnamese culture. The researcher has known several Vietnamese students who often
participate in Vietnamese activities during weekends and prefer to be called Vietnamese. For
the third group, some Vietnamese students find crossing borders difficult. They do well in
classrooms but feel withdrawal. One Vietnamese high school student who was born in this
country stated that she didn’t like her school because it had many white students. She felt
isolated, couldn’t make friends with them, and she wanted to return to her previous school
where she had many Vietnamese friends. The last group is more difficult as several
Vietnamese teenagers withdraw from their schools, families, and peers. They found crossing
borders impenetrable, even though some hoped to move successfully into the world of
school.

When working with this specific population, the professionals should know that not
all Asian Americans are successful or are the same. Vietnamese youth have their own issues
and challenges as others and they need support from their families, program staff, teachers,
siblings and friends who would keep them from falling apart.

Methodology
Study Design

This study took place at Santa Teresa High School. To recruit students, the

researcher got the names of Vietnamese students from the school system. Then, the

researcher contacted them to determine if they were willing to participate in the study.
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A questionnaire (see appendix) was mailed to the parents of Vietnamese students.
Secondly, a separate questionnaire (see appendix) was distributed to several Vietnamese
students at Santa Teresa High School. The questionnaires explored the needs of Vietnamese

students and their families at Santa‘ Teresa High School.

Operationalization of Variables

Variable Name Variable Label/Value Label
Age " Reported in years

Gender 1=Female, 2=Male
Education Reported in years

Years in USA Reported in years

Grade Level 9=1,10=2, 11=3, 12=4
Measures

The researcher developed two questionnaires, one for the parents and one for the

students. In the demographic questionnaire, the researcher asked about their age, gender,

<

level of education for parents, and grade level for students. (Check the appendix for
questionnaires)
In the parent survey, the parents had to answer several questions pertaining to the

school system and the issues they were dealing with (see the appendix). In the student

I BN O O O G N O WD G B B e e

questionnaire, students also were asked questions in several areas, including school and
family. Most of the questions dealt with their school experiences (see the appendix).

The researcher used back translation for the mailed questionnaire because most

I

Vietnamese parents may not read English. Therefore, the researcher asked a Vietnamese

counselor at Yerba Buena High School to translate the materials into Vietnamese language.
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This translated survey was sent to the Vietnamese parents. The researcher reviewed the
answers. Then the Vietnamese counselor translated them back into English. The counselor
had been working in that school as an academic counselor for more than 20 years and had a
knowledge and understanding of both cultures.
Sample

The population included 149 Vietnamese parents, and 40 out of 149 Vietnamese
students at the school. The researcher didn’t select the student randomly. Several students
were called and asked to participate. As explained above, the students’ names were selected

in the school record and forty names were taken out as going through the list. From this

~ population, the researcher got 35 respondents from the parents and 15 from the students.

Data Collection Techniques

The mailed questionnaire was sent out with a stamped return on the envelope and a
cover letter in mid November. For those who didn’t reply, second questionnaires were
distributed until the researcher had at least 30 responses. After the researcher got back all the
information, thank-you cards were sent out to those who replied.

For the students, the researcher first gave the students a consent form during late
November. They brought it to their parents or guardians to have it signed. After the
researcher got the consent form back, he/she distributed the questionnaire to them.

Human Subjects

Considering the sensitive nature of this study, protecting the participants was one of
the most crucial points that need to be identified. The participants, parents or students, would
be protected from any possible risks or inconveniences, including any psychological and

physical stress, or harm. They were told about their right to confidentiality, thus ensuring
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their protection. Only the students received a copy of the consent form. In addition, the
participants were not forced to do anything they didn’t want to do during the study. This
proposal was designed to find ways to fulfill the needs of these families and their children at
Santa Teresa High School. The researcher got approval from San Jose State University IRB
(see appendix).

To protect the research participants’ confidentiality, all the responses were safely kept
in a log cabinet. Only the researcher had access to the data. It was anonymous because all
the names of participants who participated in the qualitative portion were not connected to.
the study.

Analysis of Data

In the‘ﬁrst stage of analysis, statistics were used to describe characteristics of the
sample. The second stage of data analysis explored the five research questions. A content
analysis was done on the answers written in by the parents.

Limitations of this study

There were a variety of potential problems associated with this study that might affect
the outcome of this study. Some potential limitations included problems with sampling, data
collection, ethical considerations, reliability and validity of instruments. During the course
of study, subjects may have decidea not to mail back the questionnaire or not to give it back
and this affected the sample size. In addition, there might be some loss of control over the
survey process after the questionnaire had been distributed. The questionnaire might not
have reached the subjects because of address changes or changes of last names. Some
subjects may not have fully understood the questions, therefore, a given misleading responses

was given. Some people may have provided the right answer due to some cultural biases that
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may have affected the study. It is usually not considered ethical to do surveys in Vietnamese
culture because the subjects may not feel comfortable discussing problems. Another
limitation was that in Vietnamese culture, most parents hesitated or would not be willing to
talk about their problems with the school because they might be afraid of hurting the
relationship with the school. Due to these limitations and the fact that this was non-
pr?bability sample, the results might be not be generalized to other Vietnamese populations
in the United States.
Results

The research questions below were as followed:

1. What difficulties or barriers have Vietnamese students and their families encountered in

the school system?

2. What benefits do Vietnamese students and their families receive from the school?
3. What services do Vietnamese students and their families receive from the school?
4. What expectations do Vietnamese parents have of the school system?

The demographic in table 1 shows that the mean age of the students was 15. Twenty
seven percent of these students were born outside the United States while the majority of
them were born in this country. Slightly more than half was males. The average level in
school was 10 (sophomore) and the years they had lived in this country were 13 (including
those who were born here).

Table 1: Basic Information of Students (N= 15)

Mean Age | Bornin U.S. Gender Average vears in school | Yearsin U.S.

15.5 83% 53% Male Sophomore 13.0

47% Female
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For the parents, the mean age was 48. Most respondents were males. The average years

they had stayed in this country were 14. Their education level was 13. The average number

of children they had was 3 and the average number of children they had in Santa Teresa High

School was 2.

Table 2: Basic Information of Parents (N= 35)

Mean Age | Gender | Average yearsin | Education Average # of | Average # of
U.S. Level children children in
School
47.8 66% M 14.3 12.9 3.37 1.53

34%F

The next three following tables were focusing

Vietnamese parents and their children.

Table 3: Language used at home (N= 35).

Vietnamese Language | English Language

Always 29 (83%) 2 (17%)
Sometimes 6 (5%) 26 (74%)
Never 0 (0%) 5 (14%)

on more basic

information of

As seen in the above table, the great majority of parents always used Vietnamese

language at home while only a small minority always used English language. At the same
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time, most of them sometimes spoke English while a few parents sometimes used

Vietnamese. There was none who never used their native language to speak to their children.

Table 4: English Comprehension (N= 35)

Yes.alot | Yes. alittle | No
Writing | 12 (34%) | 23 (66%) 0
Speakin 11 (31%) | 24 (69%) 0
Reading | 13 (37%) | 22 (63%) 0

Based upon the above chart, one third of parents read, speak and write English a lot.
However, a majority of them have little English comprehension. There was none responded

that they had no English background.
Table 5: Reasons for choosing Santa Teresa High School (N=35)

Reasons Numbers

Safe Environment 15 (43%)

Good Education 13 (37%)

Good Quality 11 (31%)

Living Near School | 16 (46%)

Safe Neighborhood | 25 (71%)

Resources Available | 6 (17%)

Good Reputation 6 (17%)

Student’s choice 19 (54%)

Others 14 (40%)
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From the above chart, safe neighborhood is the Biggest reason that they chose Santa
Teresa High School for their children.

Difficulties faced in the schoél system

In looking at some questions in the parent surveys, question 10 draft with whether
parents felt comfortable speaking to teachers or staff members at the school. Sixty three
percent of the parents said yes. They felt comfortable speaking to teachers or staff. In
addition, these parents said that they had chances to see how their children were at school at
the Back-To-School Night. Moreover, school helped their children in academic areas. These
parents had few times contacting the school personnel. However, 23% said that they didn’t
feel comfortable. The reasons were that (1) staff people in the main office didn’t listen to
what the parents said. (2) The staff might think that these parents didn’t speak English and
so they looked down on the parents. (3) One respondent said that staff people discriminated
against him even though he had been in this country for more than 20 years. (4) Staff people
weren’t nice and were not willing to help when needed. (5) Teachers were hard to contact
via phone. They also rarely reported to the parents about students’ progress. (6) In addition,
there was no teachers’ phones or names in order for parents to contact. (7) Most importantly,
there were language differences. Therefore, these parents couldn’t communicate with
teachers or staff very well.

Question 11 is about if the family had ever had conflict with school. Only two
respondents said yes. It was stated that staff members should welcome parents, treat them
well and respect them. One parent responded that one time, he called the school and asked
the staff at the main office to let his daughter know that he wouldn’t pick her up after school.

However, the staff didn’t want to do it unless it’s emergency. This parent got upset but
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didn’t know how to express orally. He believed that this staff didn’t try to understand him
because of his language difficulty. Therefore, he stated that the school should respect parents
who didn’t speak English very well. However, the rest of the respondents stated that they
had no conflicts with school.

Question 13 in the survey is about obstacles that families had encountered with the
school or school staff. The options presented were (1) school rarely contacted family
regarding student absences, (2) parents had language difficulty, (3) academic counselors
made it hard to change courses, (4) staff at the main office didn’t welcome Vietnamese
parents, (5) school didn’t send information to families, and (6) parking stickers.

The parents were asked if they communicate with the school staff by phone, by letter

or by face.
Table 6: Parent communicating with school (N= 35)

By phone | By writing letter | By face-to-face

30 (86%) 10 (28%) 19 (54%)

The majority of parents contacted the school by phone, half of them by face-to-face
and a few by writing letter. There was one response about not feeling comfortable when they
talked to the school staff because of not having phone numbers of teachers, names of
teachers, and because of waiting too long on the phone. Another one was language
difficulty.

Another question is about feeling respected by the school staff. Eighty two percent

responded yes, they felt respected. Six percent said no and nine percent didn’t respond.
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Looking at the student data regarding any issues or concerns students have with the

school, 60 percents stated that they had no issues, but the rest said yes. The results of the

content analysis show that the reasons were as followed:

Table 7: Issues had with the school. (N= 15)

# | Issues

1 | The student felt isolated because there were few Vietnamese students in the school
where it covered most Caucasians

2 | Students felt out-of-group because students often hang out in their own groups of same
race (there was not many interactions among groups).

3 | Only one student responded that people in school believed that he couldn’t do anything.
This student stated that because he was a Vietnamese student and he looked like a
newcomer, the school staff or his teachers would send him to places that were a waste of
his time.

4 | There was a concern that why Vietnamese students did not get much help or could be

treated equally as other minority groups or Caucasians.

Table 8: Feeling respected by teachers (N= 15)

Yes No

13 (87%) | 2 (13%)

In asking about feeling respected by their teachers, a majority of students felt

respected by their teachers.
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Table 9: Teachers helping students (N=15)

Yes No

12 (80%) | 3 (20%)

In addition, most students said they got help from their teachers, while a few of them
said their teacher didn’t help them outside classes. It was found that most students liked this
school. it was also interesting that 40 percent of these students had been involved in a fight
at least one time and 60 percent had been suspended from school. There were none expelled
from school.

When asking about if these students had ever felt pressure about using drugs, or
alcohol, getting involved with gangs, smoking cigarettes or having sex, all of them except
one student said they never used. The one who responded yes stated he/she smoked because
of peer pres'sure.

Table 10: Behaviors that students had experienced (N= 15)

Certain Behaviors students had experienced Often Several Once | Never
times
Hit by a student 3 2
Hit by a school staff 0
Kicked or pushed by other students 1 2 5
Verbally or emotionally abused by school staff 0
Verbally or emotionally abused by another students 4 3
Sexually harassed by other students 2 2
Badly beaten up 0
Threatened with a knife, weapon or gun 0
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When focusing on the certain behaviors that students had seen or experienced since
the beginning of the school year, there were three students who stated that they had been hit
by other students several times and two students had been hit once. One student had been
kicked or pushed by other students often, two had been kicked or pushed several times and
five had experienced once. In addition, there were four students reported that they had
experienced verbally or emotionally abused by another student several times, and otlj.er three
had experienced once. There were two that had experienced sexually harassed by other
students several times and two other students had experienced one time.

The benefits that the Vietnamese students and their families receive from school:

In looking at questions about the most important benefits/services that the school
offers these families, there were several answers. They included strong discipline,
homework center, preparation for colleges, excellent academy, Magnet program, school
being near their houses, promising successful future, and contacting parents regarding
students’ progress. However, 72 percent of these parents didn’t respond.

When asking students about where they go to get help if they had personal problems
at school, 53 percents stated that they would use Student/Family Center, 7 percent would use
Attendance Office, and 33 percent stated others. None would use school library, academic

counseling or Career Center.

Table 11: Services students used at school (N=15)

Student/Family Attendance School Library Academic Others
Center Office counseling, or

Career Center

8 (53%) 1 (7%) 0 0 5 (33%)
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Regarding places where these students do their homework, the majority of the
students did it at home, and a few said they did at their friend’s house and at school. None
would utilize library.

Services the Vietnamese students and their families receive from the school system
Table 12: Usage of Services (N=35)

Services Percentage
Free Lunch 9 (14%)
Attendance 18 (29%)

Student/Family Center 9 (14%)

Health Services/Referral 2 (3%)

Tutoring 11 (17%)

College Prep Program 13 21%)

Others 1 (2%)

- -
§

From the above chart, the majority of parents used Attendance and had their students
in college prep program. In addition, several parents had their students in tutoring after
school.

Concerning whether students were in any clubs at school, 67% said yes. Of these,
most students were in the Asian Student Union club, and a few were either in GATE or Math

and Science Club.
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Table 13: Participation in school activities (N= 15)

Asian Student Union Club GATE | Math and Science Club | Other clubs

10 (67%) 3 (20%) 3 (20%) 11 (73%)

The expectations of Vietnamese parents of the school system:

In asking what services parents and their children would like to have in this school,
55 percent didn’t respond while 45% stated the following. These services would be (1)
tutoring after school, (2) summer school, (3) music courses, (4) Vietnamese Student
Association, (5) Vietnamese Language Courses and Vietnamese history, (6) Vietnamese
counselor and Vietnamese staff, (7) providing hot food, (8) clean drinking water/ reducing
soda price, (9) having cleaner restroom, (10) sending information in Vietnamese language to
home_s, and (11) career. However, the researcher had learned that most of these services they
requested already existed in this school, except that the school didn’t have Vietnamese
counselor, Vietnamese courses or Vietnamese Club.

Parents listed several concerns. These included students being asked if they bring a
gun to school (previous incident at the beginning of the school year), and about students’
safety. Moreover, changing classes should be easier for students. Whenever school
counselors wanted to change a student’s classes, they should listen to request of students and
parents and consider their needs, not just because of school conveniences. In addition, staff
at the main office should pay respect to parents who didn’t speak English very well. Some
parents also wondered about the uniform or dress code. They wanted the school to
implement a dress code so every student would look the same, and not to discriminate against

the ones who didn’t have enough. Some parents worried about their students’ academic
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performance such as helping students in Math and English (writing and reading), and
tutoring. These parents worried about their students’ behavioral issues. One parent stated
that the school needed to send information to parents regarding new programs, students’
rights and students’ progress. However, 39 percent didn’t respond, or said no to this
question.

On the question about feeling safe in school, 70 percent of parents said they felt safe
while 30 percent responded no. These parents gave several reasons, such as students
bringing guns to school, discrimination against those parents who didn’t speak English well,
not having many Vietnamese students for their children to hang around with, recent suicidal
incidence at school, and their students’ safety. In the student answers, 67 percent responded
that they felt safe in school while 23 percent said no. When asking if they ever had thought
about quitting school, 100% said never. In addition, it was found that 93 percent of these
students planned to go to college.

In regard to the. difficulties or barriers Vietnamese parents or students face in this
school, twenty three percent of the parents did not feel comfortable talking to school staff or
teachers because of language difficulties and because the school staff did not treat parents
respectfully. However, most parents were positive about Santa Teresa High School. These
parents hardly got involved in school activity. Most worked full-time and few times came to
school to check students’ progress. These parents stated that they had problems with the
language and that might be a reason for them to be excused not to be involved in their
students’ academic and behavioral areas.

When responding to their concerns or issues with the school, students mostly felt

positive. However, some had problems such as feeling isolated in school because there were
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few Vietnamese students to hang around with. Most of them liked this school and felt
respected by their teachers. Apparently, few students had experienced being hit, kicked or
pushed, verbally or emotionally abused and sexually harassed by other students.

Concerning the benefits that Vietnamese students and their families receive from
school, these included strong discipline, preparation for colleges, excellent academy, Magnet
program, school being near houses, etc. However, most of the parents skipped this question.
For students, more than half would use Student/Family Center, and few would use other
services. Therefore, there wasn’t enough evidence to say that this population receives the
best services to meet their needs in school.

For the third question on services that these families and their students receive, the
most common answer involved attendance, and the second was college prep program. Most
Vietnamese students were involved in Asian Student Union Club at school.

When asking about their expectations for the school, most parents stated that they
needed a Vietnamese counselor in order for them to communicate and work with school, and
they also needed Vietnamese teaches or Vietnamese Language courses for students to take as
a foreign language. In addition, they also wondered about students’ attendance and wanted
absences to be reported. These parents also wanted the school to have a Vietnamese Club.
Most of them had concerns about school safety, but that was not a major issue for them or for
the students.

Discussion

There were some strengths and limitations to the study. For the strengths, it was

found that most parents were willing to answer the questions in the surveys. Because surveys

were written in their language, most of the answers were in their own language. It seemed
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easy for these parents to state their concern. Another strength of the study was that the
results were used by the school to provide better and more appropriate services to this
population. The researcher used this study to come up with another proposal for the school
to hire a Vietnamese counselor or Vietnamese staff. It was a great opportunity for
Vietnamese students and their families to raise their issues or concerns with the school
administration. ’

However, there were several weaknesses to this study. Some parents would not sign
the consent forms for their students to participate in this research. They said that they didn’t
want to get involved in school politics. Several students responded that their parents didn’t
want them to participate even though the consent form was written in simple English and
Vietnamese so that the parents could understand the importance of the study. Only 15 out of
40 students agreed to participate, therefore the results might not be accurate in representing
the population. For the parents, it was hoped that more would return the answers because the
study would be helpful.

Another important weakness was that the study was done in a school where there
were no Vietnamese full-time staff. There was one Vietnamese Bilingual Aid who was not
coded as a teacher, and a half-time music teacher who just was hired at the beginning of this
school year. Therefore, other Vietnamese professionals were not available to help promote
this study. Letters, consent forms, agreement, surveys in both languages for parents and
students were written by only one person. In addition, sending information to the families
was also difficult because it was done by one person.‘

The study turned out to be a good resource for the Center to present to the Principal

of the school the services needed for Vietnamese students and families. At Santa Teresa
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High School, it was found that most students had high grades with A’s and B’s. If anyone
was involved in discipline, he/she must have bad grades or behavior issues. It also was
interesting that Santa Teresa High School had well-trained and well-educated Vietnamese
students who come from middle-class families. Any family that could afford to live in the
area had to have money, and that was a common statement of Vietnamese people living in
San Jose.

Implications for Social Work

There are some implications for social workers who work with the Vietnamese
people. As an intern, the researcher has learned a great deal in how to use knowledge of
theories and policies into practice. For human behavior and social environment, Vietnamese
children face many difficulties in this country. Professionals should know that this
population has specific needs, such as language development.

Social workers should understand why their Vietnamese clients do not talk as much
or aren’t willing to discuss issues. For first generation clients, even though they have lived
here for long time, some will never speak English well because of their accents and culture.
Social workers should pay respect for these people because they had suffered and lost a great
deal in the past. Even second or third generations, Vietnamese people can never change their
physical appearances and they will never become “white”. These people have needs as other
minority groups. Social workers always need to be cultural sensitive and competent.

For policy implications, social workers should advocate more for this population. As
stated in the literature review, not much research has been done in this field. It has been
difficult to locate previous studies and therefore people might be handicapped in their

understanding of the Vietnamese population and their needs. Hopefully, more social workers
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will study this specific population and services will be extended to reach out to the

Vietnamese population.
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Appendix A
Demographic Questionnaires for Students

Please complete the form below. Your answers won’t affect your relationship with the
school. Please don’t put your name on the form because it is anonymous.

Question 1: Birth date Month ___ Day  Year19____ Where?

Question 2: Gender Female Male__

Question 3: Grade 9 10 1 12

Question 4: Years in this country (if you are not born here):

Thank you for answering these basic questions, please continue the second part of this

survey.
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Needs Assessment for Vietnamese Students at Santa Teresa High School

Please fill in the blank as indicated.

School Information:

1. Do you like your school? YES __ NO___
2. Do you feel respected by your teachers? YES_  NO__
3. Do you feel safe when you are at school? YES___ NO___
4. Have you ever been involved in a fightatschool? YES _~~ NO__
5. Have you ever been suspended from school? YES___ NO__
6. Have you been expelled from school? YES___ NO__
7. Have you ever thought of quitting school? YES____ NO___
8. Do you want to go to college? YES  NO__
9. Do your teachers help you outside of class? YES_.  NO__
10. Do you have any issues or concern with the school? YES NO
11. If YES, tell me about it
12. Do you ever feel peer pressure about
a. Using drugs YES___ NO__
b. Using alcohol YES_  NO__
c. Getting involved with gang YES__  NO__
d. Smoking cigarettes YES NO
e. Having sex YES NO
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13.Where do you usually do your homework?

a.

b.

C.

d.

e.

__ Library
_____Home

__ Friend’s house
______School

Other (please specify)

14. About how many hours do you spend doing your homework per school day?

a.

b.

C.

Less than 1 hour
From 1 to 2 hours

More than 2 hours

15. Would you know where to go for help if you had personal problems at school?

YES NO

16.1f YES, where would you go for help?

a.

b.

C.

d.

e.

f.

_____Student/Family Center
__ library
______Academic counseling
______Attendance Office
___ Career Center

Other (please specify)

17.Are you involved in any kind of clubs or activities in school?

YES NO
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18.1f YES, what kinds of clubs (mark those appropriate)?

a.
b.

C.

g.
h.

Asian Student Union Club
Student/Family Center

GATE

. Math and Science Club

University/College Bound Program
ELD Program
Independent Studies

Other (please describe)

19. Please indicate how often you have seen or experienced certain behaviors since

the beginning of the school year.

O0=Never 1=0nce 2 = Several Times 3 = Often

At school, how often have you been :

a.

b.

C.

d.

e.

f.

g.
h.

J.

______Hit by a student

______Hit by school staff

_____Kicked or pushed by a student

_____ Kicked or pushed by school staff
_____Badly beaten up

______Threatened with a knife or sharp weapon
_____Aittacked with a knife or sharp weapon
______Threatened with a gun

_____Verbally or emotionally abused by a student

Verbally or emotionally abused by school staff
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k. Sexually harassed by a student

Family information:

1. What do you like most about your family?

2. What do you like least about your family?

3. Can you talk openly with your parent (s) or guardian about your life or your

problems? YES NO

4. If you have a problem, to whom do you go to talk?

a. __ Brothers and/or sisters
b. __ Friends

c. __ Parents

d. __ Counselor

e. ___ Others

5. Have you ever run away from home?

YES NO how long away?

6.Could you tell why?

Thank you for your cooperation. Your participation is greatly appreciated. Please don’t put

your name in the form because the answers are confidential and anonymous.

\
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Appendix C

Demographic Questionnaires for Parents

Please complete the form below. You answers won't affect your relationship with the school.

Question 1: Birth date: Month Day Year19__
Question 2: Gender: Female ____ Male
Question 3: Years in this country: Years Months

Question 4: Education Level. Circle the years completed.

a. Elementary School 1 2 3 4 5

b. Middle School/ Jr. High 6 7 8 9

c. High School 10 11 12

d. College 13 14 15 16 17 18
e. Other

Thank you for answering these basic questions, please continue the second part of this
survey.
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Appendix D

Need Assessment Questionnaires for Parents

This questionnaire is designed to find out about the needs and concerns of the Vietnamese
students at Santa Teresa High School and their families. Your answers will not affect your
relationship with the school. Your participation is greatly appreciated.

Please circle, mark next to the appropriate answer, or fill in the blanks.

1. Do you understand English? YES, alot YES, alittle NO
2. Do you speak English? YES, alot YES, alittle NO
3. Do you read English? YES, alot YES, alittte NO
4. How many childrendoyouhave? __ Female__ Male ___
Howoldistheoldest? _ Theyoungest?

5. How many children in your family attend Santa Teresa High school?

6. What language (s) do you speak to your child(ren) at home?

Viethamese always sometimes never
English always sometimes never
Other always sometimes never

7. What is the reason you chose Santa Teresa High School for your child or

children? (mark all those appropriate)

______ Safe environment ______Safe neighborhood

____ Good education __Many resources available

____Good quality __ Good reputation

_____Living near the school ___ Your child wanted to attend this school
______ Others (please specify)
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8. What kind of services do you, your children, or other family members receive in

the school?

____ Freelunch ______Health Services/Referrals
______Attendance ____ Tutoring
______Student/Family Center _____college Prep Program
______Others (please specify)

9. What services would you and your child like to have in the school?

10. Do you feel comfortable speaking to teachers or staff members at the school?

YES NO Please explain

11. Have you or your family members ever had any conflict with the school?

YES Please explain

NO

12. Do you presently have any concerns about the school?

YES please explain

NO

13. What are obstacles you have encountered with the school or school staff?

14. What are the most important benefits/services that the school offers you and

your children? -




G B - BN Ol G G BN B B B BN B B AN B am =

38

15. Do you feel that the school is safe enough for your child?

YES NO Please explain

16.Do you communicate with the school staff?

By phone YES NO Please explain
By letter YES NO Please explain
By face YES NO Please explain

17.Do you feel respected by the school staff?

YES NO Please explain

18.1f there were a monthly meeting for the Vietnamese parents to further discuss
any issues or concerns conducted in Viethamese language, would you be
interested in attending?
YES NO

19. If YES, what day and what time you would be available?

20. If you are interested, please put your name and your phone number here in

order to contact you.

Please cut this part and give it to your child, so your child can bring it directly to me.

Thank you very much for your participation.
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Appendix E

Cau Héi Théng Ké Danh Cho Phy Huynh

Xin Quy vij vui long tra 101 cac cau hdi sau day. Nhiing cau tra 10i ctia Quy vi s& khéng
dnh hudng t61 mél quan hé véi nha trudng clia con em Quy vi. Xin ding viét tén.

1. Ngay sanh clia quy vi: Ngay ____  thang 19
2. Phéai —_Nam __N@
- 3. Qua My dugc bao lau? ___nim___thang

4. Trinh d6 hoc van (xin khoanh trdn di hoc xong 16p miy)
a.Cép 1 Lép 12345
b. Cip 2 lop 6789
c.Cip3 Lp 10 11 12
d. Pai hoc 13 14 15 16 17 18
e. Trinh d6 khac
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Bin Tham Db ¥ Kién Phy Huynh
Muyc dich ctia Bin thdm do y kién nay 1a dé hiéu biét thém vé& nhu ciu va nhiing
mébi quan tdm ctia Phy Huynh Hoc sinh Viét nam. Céc ciu trd 161 ctia quy vj s& khéng
dnh hudng t61 méi quan hé véi nha trubng clia con em Quy vi. Xin thanh th4t cam on
sy tham gia cia Quy vi. Xin ding viét tén & trén nhihg td nay.
(Xin vui 16ng khoanh tron, d4dnh ddu X hodc dién vao ché tréng thich hop)

1. Quy vi c6 hiéu tiéng Anh khong?
__Ranh ___Biétit - ___Khéng

2. Quy vj ¢6 néi tiéng Anh dugic khéng ?
__Ranh ___Biétit ___Khéng

3. Quy V| 6 doc dugc tiéng Anh khéng ?

___Ranh ___Biétit ___Khéng
4. Quy vi c6 bao nhiéu con ? _ Trai ___Gai
Tudiconlénnhdt _ _  Tudiconut ___

5. Quy vi c6 bao nhiéu ngudi con di hoc trudng nay? ____

L

6. Ngoén ngir Quy vi ding dé néi chuyén véi con cal.

Tiéng Viét __Ludniuén__ P6ikhi __Khéng bao gid
Tiéng Anh __luénluén__Péikhi __ Khéng bao gid
Tiéng khic __Luénludn___Psikhi __Khéng bao gid
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7. Tai sao Quy vj cho con di hoc trudng nay?(Bao nhiéu cdu trd Iof cing dutc)

__Antoan ___Khu wc tbt ___Day giéi
__Co6nhiéudichwy - ___Nai tiéng __Ginnha
___Con thich ___Quy vj thich __Bitbudc

—Chuong trinh dic bigt (Magnet Program)
___Ly do khéc (xin cho biéf

8. Nhiing dich vy gitp dd ma Quy vj, con em hoc sinh va cic thanh vién khéc cila

' cla gia dinh da nhin dugc cia nha trudng?

___An uéng mién phi ___Kham bénh mién phi

___Béo cdo con ving mit ___ Chuong trinh giap chudn bj vao dai hoc
__Coquan gitp hocsinhvagiadinh  ___ Day kém sau gid hec

___Céc dijch vy khac (xin ké ra)

9. Quy vi c6 thé cho biét nhiing dich vy nao kha¢ hifu ich cho con em qay vi nén c6 &
truong?

10. Quy vi c6 cam thiy thodi méi d& dang néi chuyén véi Thiy C6 va cic nhan vién
khéc clia nha trudng? ___Khéng ___C6 (cho biét thém chi
tiét néu khong bét tién)

11. Quy vij holic bit cif thanh vién nao trong gia dinh c6 bao gi¥ xung dot véi nha
trudng khong ? ___Khoéng ___C6 (cho biét thém chi
tiét néu khong bét tién)
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12. Quy vj c6 thic mic hoc dé nghj véi nha trudng diéu gi khéng?
__Khéng __C6 (xin cho biét)

13. Xin quy Vi cho biét nhiing tr& ngai Quy vi di gip phai véi nha trudng.

G S N A G E'aE aE B B e

14. Xin Quy vj cho biét nhiing ich Igi n3o nha trudng di dem lai cho Quy vj va con em
Quy vi

15. Quy Vi c6 cdm thiy con em qy Vi c6 an toan & trudng khong?
Co Khong (Xin giai thich thém)

16. Quay vi c6 lién lac dugc v8l nhéan vién nha trudng khong?

Bing dién thoai Cc6 Khéng (Xin giai thich thém)
Bing thu tir Co Khéng (Xin gidi thich thém)
G3p mat Coé Khéng (Xin giai thich thém)

17. Nhan vién nha trudng c6 tén trong qdy vi hay khong?
C6_____Khéng (Xin giéi thich thém)
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18. Néu c6 mét budi hop dé Phy Huynh Viét nam déng g6p ¥ kién holic néu lén
nhiing dé nghj thiét thyc va néi 1én nhiihg quan t&m cGia minh déi véi nha
trudng, xin Qqy vi cho biét s& tham gia hay khéng?

Co —Khoéng

19. Néu trd 181 C6, xin Quy vi cho biét ngay va gid thugn tién cho quy Vi.

' 20. Xin quy vi cho biét tén va sé dién thoai aé chang t8i lién lac va cho biét thém chi

tiét vé& nhiing cudc hop

Néu qay vi tham gia vao budi hop, xin dua trang nay cho con em quy vi mang lén
phong 802 & trudng. Hoiic, xin lién lac thing vé1 Lynh Ng6 qua sb dién thoai 578-
9184. '

Xin Chan thanh cam on Quy vi da danh thdi gid quy bau dé hoan tat Ban Tham do y kién nay.
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Appendix F

FOR PARENTS
VIETNAMESE YOUTH AND FAMILY NEEDS ASSESSMENT IN
SANTA TERESA HIGH SCHOOL

Dear Parent and Family Members:

My name is Lynh Ngo. I am a counselor at Santa Teresa High School and
also a social work student at San Jose State University. I would like to ask
for your assistance. I am doing a study to learn about the needs and concerns
of the Vietnamese students who attend Santa Teresa High School and their
families. The results of this study should increase our understanding of the
needs of all Vietnamese students and their families about which services
would be best for you and your children. ’

Attached is a questionnaire asking about your feedback. I would be grateful
if you would take the time to fill out the enclosed questionnaire. When you
are finished, please mail it back in the self-stamped envelope.

Your participation is voluntary and that choosing not to participate in this
study will not affect your relations with the School or San Jose State
University (or other participating institutions). Please do not write your
name on the questionnaire.

If you have questions about this study, I will be happy to talk with you. I can
be reached at (408) 578-9184. If you have questions or complaints about
research subjects' rights, or in the event of a research related injury, please
contact Nabil Ibrahim, Ph.D., Associate Vice President for Graduate Studies
and Research, at (408) 924-2480.

Thank you for your cooperation

Sincerely,

Lynh Ngo
Counselor
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SANTA TERESA HIGH SCHOOL

6150 Snell Avenue
San Jose, California 95123

Kinh thua Quy vi Phy Huynh:

Téi tén 1a Ngé thj Thiy Lynh mét Gido su C6 vén tai tru’o'ng Trung hoc Santa
Teresa va ciing la mét sinh vién Ban Cao Hoc ctia Pai Hoc San jose State.

Mang trong I6ng mét hoai bdo clia mét ngudi tré dan than mong déng gép
mét phian nhd bé vao cong cudc dio tao mot ISp tré Viét Nam lanh manh, toi
manh dan xin qay vi tiép tay trong cong trinh nghién ciu thdm dinh nhing nhu ciu
thiét thuc clia hoc sinh Viét Nam thudc trudng Santa Teresa va gia dinh hiu can
thiép véi nha trudng va cic giéi hitu trach c6 nhiing bién phép thich ing dé thda

' dédp nhiing nhu ciu d6. Nhiing két qlia clia cong trinh nghién cu nay s& gitp cong
ddng ngudi Viét ching ta thiu hidu hon vé& nhiing nhu ciu thiét yéu clia hoc sinh
Viét Nam va gia dinh dé tir d6 c6 thé dé nghj cung cip nhiing dich vy thda dang
cho chinh quy vj va con em ching ta.

pé gitp dat dugc y nguyén trén, t6i xin gui t61 Qdy vi ban khdo sat tham
dinh nhithg nhu ciu ctia Phy Huynh nhu Qay vi. Xin Quy vi vui léng bét chit thai
gid vang ngoc dé tra 161 cic cau hdi trong & khao sét nay, va sau d6 xin g lai cho
t6i trong phong bi di dan tem sdn. Téi xin thanh tdm cim ta Quy vi vé sy gitp d&
qui bau nay.

Xin Quy vi thiu hidu ring viéc tham gia'cud Quy vi la hoan toan tu nguyén
va néu Quy vi khéng muén tham gia vao cong trinh nghién cliu nay hoic toan
phén hodc ban phén thi méi quan hé clia Quy vi véi nha trudng clia con em quy Vi
hodc Pai hoc San Jose State (hodic cdc cd ché lién hé) sé khéng bi dnh hudng. pé
gilr kin danh t4nh, xin Qay vi ding viét tén minh trén ban kho s4t nay.

Néu Quy vi c6 diéu chi thic méc vé cong trinh nghién ciiu nay, t6i xin dugc
han hanh gidi ddp nhiing thic mic ca Quy vi. Xin Qady Vi lién lac véi t6i qua sé
dién thoai (408) 578-9184. Ngoai ra xin quy vi lién lac véi Tién si Nabil Ibrahim,
Ph6 Vién Trudng dic trach Ban Cao Hoc va cic Cong Trinh Nghién citu dé dugc giai
dap moi thic mdc va khiéu nai vé cic quyén Igi hodc nhitng phuong hai trong lic
tham gia vao céng trinh nghién ciu nay. Sé dién thoai lién lac l1a (408) 924-2480.

Cam on sy tham gia cda Quy Vi.

Ngo-thi-Thaty Lynh
Gido su Cb van

*408.578.9100
fax 408.225.8615
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Appendix G

Agreement to Participate in Research

Responsible Investigator: Lynh Ngo
Title of Protocol: Needs assessment of the Vietnamese students and their
families at Santa Teresa High School.

My child has been asked to participate in a study investigating the needs of
Vietnamese students at Santa Teresa High School and their families. He/she
will be asked to answer some questions regarding Santa Teresa High School.

My child understands that the results of the study may be published but no
information that could identify him/her will be included. All information
obtained from my child will remain confidential and anonymous.

Questions about research may be addressed to San Jose State University at
the Social Work Department at (408) 924-5800. Complaints about the
research can be addressed to Dr. Roland Wagner at (408) 924-5851.
Questions or complaints about research, subject’s rights, or research-related
injury may be addressed to Nabil Ibrahim, Ph.D., Associate Vice President
for Graduate Studies and Research at (408) 924-2480.

No service of any kind, to which a subject is otherwise entitled, will be lost
or jeopardized if my child choose not to participate in this study. My
consent is given voluntarily without coercion of any kind. I understand that
my child may refuse to participate in this study or any part of the study. If
he/she decide to participate in this study, he/she may withdraw at any time
without prejudice to his/her relations with SJSU or other participating
institutions.

My child has received a signed and dated copy of this consent form.

* The signature of a subject on this document indicates agreement to
participate in the study.

* The signature of a researcher on this document indicates agreement to
include the above named subject in the research and attestation that the
subject has been fully informed of his or her rights.

Date

Name of Child or Ward Parent or Guardian's Signature

Relation to Child or Ward Phone

Full Mailing Address
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SANTA TERESA HIGH SCHOOL

6150 Snell Avenue 408.578.9100

San Jose, California 95123 fax 408.225.8615

To Ung Thuan
Khao Sit Lugng Gid vé nhitng nhu cau ctia Hoc Sinh va Phu Huynh Viét Nam.

Con clia 10i dd dugc yéu ciu tham gia vao cong trinh khdo sit va nghién citu ve chudn
dinh nhitng nhu cau ctia hoc sinh va phu huynh trudng Trung Hoc Santa Teresa. Toi biét rang cbn
161 s& duoc yéu cau tra 10i mot s& cau hoi vé van dé ndy. Toi am tudng ring két qua cia cong
trinh nghién cifu nay s& dugc cong b6, nhung danh tinh con t6i sé dugc giit hn

Tat ca nhiing thic mic vé cong trinh nghién citu nay c6 thé duge giti ve va gidi dap boi

Phan khoa Xa Hoi Hoc ciia Pai Hoc San Jose State. Moi khi€u nai xin goi thing vé Tién Si

Roland Wagner & s6 dién thoai (408) 924-5851. Moi cau hoi va khiu nai vé quyén han ciia

ngudi tham du va nhimg thuong tdn c6 lién quan t6i viéc tham du vao cong trinh nghién citu nay
c6 thé duge giti vé cho Tién Si Nabil Ibrahim, Phé Vién Trudng Pic Trach vé Bac Cao Hoc va
Céic Cong Trinh N ghién Citu & s6 dién thoai (4Q85 954-2480.

Su ung thuin cta con t6i 12 hoan toan tu nghyén khong bi dp luc tir bat cit ai. Toi hiéu
ring con t6i c6 thé tir chéi khong tham du vao cong trinh nghién citu nay. Néu di quyét dinh
tham gia, con t6i c6 thé rit lui bat cit liic nio ma khong 1am tdn thuong t6i mo6i quan hé cia chdu
v6i Pai Hoc San Jose State hodc cdc co ché€ lién hé khic.

Con cua t6i di nhan duge ban sao ¢ ky tén va d& ngay thing ctia ban ung thuan nay.

*Chit ky cia nguoi tham dur trén van bdn ndy ching (6 di ung thuin tham gia vio céng

trinh nghién ciru.

*Chir ky cia nguoi khdo sdt trén van ban ndy chitng (6 sr ung thuin bao gom fén cia

nguo tham du vao cong trinh nghién cttu va Ia mot bing chitng bdo dém ring tham dy

vién vao cong trinh dirgc hiéu biét trong tan vé cdc quyén loi ciia minh.

Tén hoc sinh Chit ky cta phu huynh Quan hé v4i hoc sinh  Ngay

Dia chi bién Thoai

It is the policy of the East Side Union High School District not to discriminate on the basis of sex, age, religion, race, national origin, sexual ori or handicapping conditi

educational programs and activities or in the recruitment and employment of personnel.
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Appendix H
TO: Lynh Ngo
1218 Thormmill Way
San Jose. CA 95121
N T >
FROM:  Nabil lbrahim. \STo» -
AVP, Graduate Studies & Research

DATE: November 22, 1999

The Human Subjects-Institutional Review Board has approved
your request to use human subjects in the study entitled:

"Needs Assessments of the Vietnamese Students
and their Families at Santa Teresa High School"

This approval is contingent upon the subjects participating in your
research project being appropriately protected from risk. This
includes the protection of the anonymity of the subjects' identity
when they participate in your research project, and with regard to
any and all data that may be collected from the subjects. The
Board's approval includes continued monitoring of your research
by the Board to assure that the subjects are being adequately and
properly protected from such risks. If at any time a subject
becomes injured or complains of injury, you must notify Nabil
Ibrahim, Ph.D., immediately. Injury includes but is not limited to
bodily harm, psychological trauma and release of potentially
damaging personal information.

Please also be advised that all subjects need to be fully informed
and aware that their participation in your research project is
voluntary, and that he or she may withdraw from the project at
any time. Further, a subject's participation, refusal to participate,
or withdrawal will not affect any services the subject is receiving
or will receive at the institution in which the research is being

conducted.

If you have any questions, please contact me at
(408) 924-2480.
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Appendix |
San Jose State University
College of Social Work

Field Agency’s Approval of Research Project Prospectus

Instructions: This form must be completed by all students participating in University-
related research projects, including S.W. 298 projects. The form should be completed
and submitted to the student’s SW298 instructor or faculty sponsor. All students are
expected to advise their agency of the content of their research projects as well as plans
related to their proposed methodology, data collection, and data analysis activities.
Completion of this form does not remove the obligations of students to complete other
college, university, or agency research review and approval procedures/policies.

If significant changes are made in the project a new form must be completed and
submitted. All S.W.298 students must complete and submit this form prior to
commencing their actual research work with data collection or clients: and in any event
before the end of their first semester of the study.

The field instructor’s (FBL) or other agency representative’s signature certifies
that the student has discussed and shared their plans with the agency, and that the agency
is not in opposition to the project. The S.W.298 instructor and/or other college officials
should be contacted if there are any concerns, questions, or objections.

‘Student’s Name: Z. Jj’n[/‘ \\)\90 Agency Name: : ;2)_’) iQ z_frﬁ R 1'—/ . I

Field Instructor’s Name: ] IQ F.L’s Telephone: S & &/ 84

SJSU Instructor’s Name: R Semester (s): M OO

Proposed Topic: C{ < (o7 € 4 O/€/Z7§
un Sanja jeresa A Yand +wir Samiles

Brief Description of Project- Timelines, Sample/Subjects, and Methodology:
See attached “Protocol for review by the HS-IRB”.

Signature of Student Date: / O/ / 3 / ??

Signature of Field Inst./Agency Rep Date: /() / L3 / Ciq

Signature of 298 Instructor/College Rep- ‘ Q&«\Q WDate; U(N K ) ( 7?7
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